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ABSTRACT 

To -help national study gr -id local site planners 

deal with issues concerning teacher cent>J a, his paper explains some 
relevant critical points. These issues ar>j grouped under various 
headings: a) the needs underlying teacher centers; b) their function, 
structure, administration and staffing; c) their program and 
financing; and d) their general application and viability. Onder each 
heading, critical questions con<"'=»rning teacher centers are presented 
to a) provide the reader with i access to particular issues and b) 
provide the author with the fie ility to add or delete questions. 
These gui^stions are designed to group issuers under headings and 
present a list that could serve as a guide for organizing additional 
research on teacher centers. The questions in the report were settled 
upon after reviewing the literature on teacher centers and consulting 
a panel of knowledgeable local educators. (BRB) 
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During ihc past several years the conccipt of. Teaclicr Centers lias 
capl.ured the fancy of many v;ho are concerned about the insei'vice and 
prcservice training of school personnel. Tha rapid emcrf;cnce of Teacher 
Canters as a topic of discussion across the country reveals the extent 
to which training is recognized as a critical need in the improvement 
of public school teachers. 

More recently Teaclier Centers have been discussed as being a part 
of a more comprehensive strategy of educational renewal that might in- 
clude such functions as curriculum development, organizational change, 
the concentration of federal monies in a coordinated attack on school 
problems at a specific geographic site, and the delivery of educational 
research and development efforts to public schools. This configuration I 
of functions has been labeled an Educational Renev;al Site, which ofren 
includes a Teacher Cenj.er to carry out the training functions. 

Reports from several national committees concerned with Teacher 
Centers have been a highly significant factor in explaining both the 
power of the Teacher Center concept and the speed with which it has been 
disseminated."^ Among other things, these reports have outlined some 
essential ingredients of a Teacher Center, and have made sensible policy 
recommendations concerning their implementation. Yet many substantive 
issues remain to be solved and in many ways the viability of Teacher 
Centers depends on the quality of the resolution of thc^se issues. 
Careful thought on these matzters is needed both at the national 
and local levels. 

*^See National Center for Educational Research and Development, Com- 
mittee on National Program Priorities in Teacher Education, 1971; Smith 
et al., 1969; and Clark University Ad Hoc National Advisory Committee on 
Training Complexes, 1970. 
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To help national study grouv>s,^ U.S. Office of Education officials, 
and local Teacher Center planning groups deal nore effectively vith 
the subsLant-ive issues, this project^ seeks to r.iakei several contributions. 
Immediately follov;ing this introduction is a paper in which a number of 
critical issues concerning Teacher Centers are explicated. These issues 
are organized under the fcllov;ing headings: 

1» The rational<^ for Teacher Centers 

2^ The functions of Teaciier Centers 

3, The structure and administratioii of Teacher Centers 
A, The staffing of Teacher Centers 

5, The prograri of Teacher Centers 

6, The financing of Teacher Centers 

7, The generalir.ability of Teacher Centers 

8, The viability of Teacher Centers 

Under each heading is an outline of the critical questions one 
might ask about Teacher Centers; questions in this case being synonymous 
with issues. The paper is left^ as an outline of questions bej:ause this 
format: a) provides the reader with easy access to issues he is especially 
concerned with and, b) provides the author with the greatest flexibility 
for adding or deleting questions over time. 

The explication of questions is designed to group issues under headings 
and to give a rather exhaustive list of the issues. The paper will not 

^This would include various groups and coinmittees such as Consortium 
of Directors -of Competency-Based Teacher Education ModeDs.. Vere DeVa -l' . 
Chairman; Study Group of Leadership Training Institutes, Smith., 
Chairman; Subcommittee of Leadership Training Institutes, William Drummond, 
Chairman; A.A^C.T.E., Karl Masanari, Chairman. 

This .is the final report for An lilxplicat ion of Issues Surrounding 
Teacher Centers and l-Mucation Renewal Sites , David D, Marsh project director. 
The study Xs^as conducted at Teaching Research, a Division of the Oregon State- 
System of Higher Education, Monmouth, Oregon. 
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]>roYldc aiu;v;crf> lo the quest;iojKs raised nor will iL priori tlie ir:i])Or- 
r.ance of the questions lis'Lcd. QuostJon?; v;hich tlie nuthorii judgcjd to be 
too narrow in scope or too situation spocific v;erc excluded. 

The process by v;hich these quesLioiu; v;ere generated involved three 
steps* First, an outline refioctive qf the principal clusters of issues 
concerning the concept of Teacher Center vjas created. Once the clustering 
of issues vjas detennined /agreed upon, an exhaustive list of questions was 
developed for each major cluster or heading. Finally, the list vjas re- 
vised after a) reviev;ing the literature about Teacher Centers, and b) con- 
sulting V7ith a panel of local educators knov/ledgeable abouL issues and 
concerns related to Teacher Centers. ^ , ^ 

The reason for undertaking the explication is several fold. It is hoped 
that the paper can help new meinbers of various national study groups , such 
as local Teacher Center planning groups, come to see th^ array of issues 
more quickly and V7ith greater clarity. Hopefully each new group will not 
have to rediscover issues which previous groups have already recognized. 
It is also hoped that the paper v;ill give a better order to these issues 
and will provide a means by V'hich past experience can be brought to bear 
in resolving them. There is a tremendous need to collect the best avail- 
able field experience and research data, and to make this information 
available to a wide audience » 

The explication of issues paper can be used in a variety^ of V7ays : 

1) It could serve as a catalogue of issues such th^t each new 
group (national committees, U. S* Office group^i , local 
Teacher Center groups, etc.) does not have to rediscover 
the issues* 

2) It could serve as a framework for organizing these issues 
in meaningful categories. 

3) It could serve as a facilitator in focusing discussion on 

a given set of issues and, more generally, in communicating 
which issues are beiny addressed or' not addressed. 

4 
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4) II: could servo as a way of cirfMn i or i-oLricving information, 
nuitarials and tjxpericnce rolali\L- to Vi<rious aspects of 

To a die r Center.s. 

5) It could sor\'c as a j^i'^idc f or . or[',anizin.f; additional research 
or study of Toacher Centcrr, 

6) It could sei'\'G as a guide for planning a Teacher Center. 

7) It could serve as a bayis for docui'icnt ing the efforts of various 
Tccicher Centers as they are implemented. 

\^hile the potential users of the explication of issues paper play 
a number of roles in i\nerican education , . tlie paper was v/ritten with two 
audiences in inind: menbers of national study groups concerned with Teacher 
Centers and Educational Renewal Sites, and planners of Teacher Centers at 
local sites, Some of the issues identified are more ii^iportant for one 
or the other of these groups. 

The wider audience af users r.ight include: 

1, Members of national [Teacher Centers] study groups, 
including meinbers of Leadership Training Institutes 

2, U.S. Office of Education staff 

3, National organizations and groups (NEA, MCTE, etc.) 

A. Groups funded to develop a Teacher Center at a local site' 

5. Groups funded to develop similar U.S. Office of Education 
programs, such as the Teacher Corps 

6*. Teacher educators and school personnel across the country 

In addition to the explication of issues paper, there are several 

additional products v;hich were produced during the project. For two 

sets of issues identified in The Explication of Issues paper, an 

attempt was made to gather the best available information which might 

help answer these questions. One of the papers focused on the issues of 

joint responsibility (parity) relationships within a Teacher Center, while 

the other paper focused on the issue of financing Teacher Centers. The 
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latter did not: focu?; on the co£:lr; of Tcnchor ConLors but ralhcr on the: 
nmoiint of current oxjinndilurcs for sucli itcns as inscrvicc tiiacher ed- 
ucation and tlie degree lo v/hicli these resources could be redirected to 
a Teacher Center. Infonnation on t'p>'r.e matters vas *sou[\ht from experts 
in the area of scliool finance, the literature on school finance and from 
various sui^imarics of information about inscrvice and preservice teacher 
education . 

The paper on joint responsibility examined the experience of recent 
U.S. Office of Education projects such as the Triplc-T program, the Teacher 
Corps, and the Urban/Rura] program. It is assimied that these programs 
represent valuable lessons for those v;ho seek to establish and maintain 
multi-institu*:ianal respon.sibility for the operation of Teacher Centers, 
The increasing desire of the professional associations and the community 
to be involved in the training of teachers makes this topic particularly 
important • 

Fina?ly, the project produced the raw beginnings of a librai'y of 
documents relevant to the various issuef: identified in the explication 
of issues. Many of the documents deal explicitly v;ith Teacher Centers 
or with the topics of the two supplementary papers of the project. It 
Is hoped that additional efforts at establishing a libi*ary can be made 
in the months ahead. 



The assijitanco of i.mny people connected with the project need-j to be 
«icknovledj;cd , eiipccially so in li[',hl' of the short timelinc-s under v;hich 
they operated, Ms, Mariya Futch coordinated the information gathering 
concerning joint respon5:.ibili ty and- was given courteous help from numerous 
U,S, Office of Education staff and froui the NEA and AACTE, 

Ms, Diane Jones, Dr, Larry Dale, Dr. Glen Meredi'.h and Dr, Edwin 
Strowbridge gathered information about financing Teacher Centers, Outside 
assistance frora the Center for Advanced Study of Educational Administration 
at the University of Oregon, the University of \;fisconsin, the Bureau of 
Education Statistics and the NEA was greatly appreciated. 

The assistance of Drs, Shelby ]^rlce, Bert Kersh, Jesse Fasold ,. Jerry 
Fletcher, John Parker, Clarence Kron and John Williamson made possible the 
organizing structure for the explication of issues, John ^N'i] liainson v.'as 
also a valuable advisor, critic and editor. Dean Pielstick and Diane 
Jones helped in the final editing and collating. 



ERLC 
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.... ..1 

Socti cyi-^ : The Koear; l*i;;lorly iuj; Toaclicr Cc!bilers 

ThL Vuva: L.ic;nr> oi Tcaclic^r Centers 

The Structure nnJ /Ki::';:i.nist ration of 
Teacijcr Ccr.tLTf; 

The Str.ffin^; of Teacher Centers 

Ti)e Prograivj of Teaciicr Con tiers 

The Financing of Teachtir Centers 

The GenernliKcibi.1 ity of Tencher Centers 

The Viability of Teacher Canters 



Note: At the beginning of the project, *'teachcr center" meant either an 
educational renewal site or a traiifing component, as described in 
Teachers For the J\(:al V'orld , within a renewal site. To give coverage 
to the broader scope of issues, teacher center is used in: both its 
meanings in this paper. 



Till' NHKDS UMDKRLYT^'G^-KACHIIR CL'ITERS 



This section is concerned with the identification and assessment 
of the underlying needs \:]iicii provide a sound rationaJ.c for the estab- 
lishment of Teacher Centers. 



I. What are the social origins for legitinate needs? 

A. What high priority educational problems can be 
effectiveJy addressed tlirough Teacher Centerr'^ 



1» The guarantee of equal educnfjonal opportunity for 
all cliildren? 



2, The redress of ^jit^t educational deficiencies, part- 
icularly with arespect to deficiencies due to 
econc^mic and social depreva tion? 



3, Tlie guarantee of continued professional and organ- 
izational growth and renevjal in the schools? 



A. The immediate delivery of the intellectual, technical 
and financial resour cesj to the probleins of schooling 
as they arise and are identified at the local level? 



B. What fundamental social movements bear upon the 
desirability and viability of Teacher Centers? 

I 

1* The acceptance of cultural pluralism as a positive 
value in American society? 



2. . The increasing failures; of isolated bureaucratic organ- 
izations to deal effectively with social change? 



3. The changing trends in manpower needs in society? 



4. The accelerating rate of technological and intellectual 
advance? 
» I 

II. What historical/comparative precedents are there for 
Teacher Centers that give legitimacy to a rationale? 
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A. VMuit. previous educatJonal ivovcnncnts Imve there liocn 
in tins country analogous to Teacher Centers? 

1. Tlie laboratory schools? 

2. The Regional Mucat 1 o I'l a 1 Laboratories? 

3. The TTT experience? 

A. Wiat \;ere the rationales for cliese movcir:ents? 



5. Wiat vjas the experience of tliese movements? 

6. \^at hTc the lessons to be gained fron these 
experiences? 

B, ^\^at movenents elsewhere in the world acid insight 
into the need fcir Teacher Centers? 



1. British Teacher Centers? 



2. Japanese Science Centers? 

3» are the rationales for these movei:,ents? 



4. liJhat seems to he the experience of these novenents? 

5. Wiat are. the lessons to be gained from these movements? 

Ill, What are the issues in judging the adequacy of the rationale 
for TeacVier Centers? 



A. -Has the sot of ideas contained in the notion Teacher 

Center withstood the basic questions by peers and 
professional colleagues such that the answers make 
sense to the critics? 

« 

B. Have the ideas underlying the Teacher Center been argued, 
interpreted c-nd defended in relation to the best previous 
work that has been done on tlie ^sub3ect? 

O 
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Maye the 3 iniuations of Teacher CenLerr. been explained 
in terns; of : 

1. Situations or tar-ks vhcrc the Teacher Center 
is less than aclcqiuite? 

2. Weaknesses of the Teacher Center aotic:^ even 

in the situations v;here it is considered viable? 



TiiK ru:NCTio:;s or THACiir.K ci 



THE FUNCTIONS OF TKACllKK CFNTHRS 



This section deals wi.t.li thc^ principal functions or purposes of 
Teacher Centers. It does not include consideration for hov/ these func- 
tions might be carried out or who is responsible for their execution. 



I. Should a Center have the function of development of all school 
personnel? 



A. For whom would such training be? 
1. Pre-service teachers? 



2. In-service teachers? 



3. Pre- and in-service for other professionals in the 
s,chools? 



4. Paraprof essionals in 'the school? 

5. University staff and others who help school staff 
(including school boards)? 

B. Should the Center be 'concerned v/ith: 



1, Public schools only? 



2. Other formal education institutions of the community 
(e.g., public libraries) which deal with young people? 

3. Other learning environments to which the child is 
exposed? 

4. The educational needs of adults and very young child- 
ren as well as school age children? 



5. Addressing priority educational needs of disadvantaged 
and minority groups? 



ERIC 



Should a Contei' deal only v:ith teacher training and locive 
other <?Rpects of teacher education to other institutions? 

1* VJliat are the differences between teacher education 
and teacher training? 

a. In temif of definition? 

b. In terns of criteria for the differentiation? 



2» To V7hat extent could the role of the Center be de- 
lineated "before the fact'* even if its purpose is 
only training? 



3. Should the Teacher Center have responsibility for 
all the training aspects of a school staff? 

A, If the Teacher Center had responsibility for all 

the training aspects of a school staff, then vould 
pre-service training be assumed to come at the end 
of pre-sei*vice teacher education? 

5. To what extent are problems that teachers have re- 
ducible to training and training only? 

For what purpose is the training to take place? 

1, To improve instruction through broadening and refin- 
ing existing skills or development of new skills and/ 
or teaching styles? 

2. Self-improvement? 

3* To allow others to make external judgments about the 
teacher^ s competency/performance? 

a. School district or other .group for hiring/ 
firing/promotion? 



b. 



Certification? 



c. Granting of a doj^rcc? 

d. Change of scliool program? 

e. Community approval of teacher? 

4. To provide alternative routes for entry into the 
profession? 

For a given group, should training be directed at specific 
sub-groups v;hich: 

1. Teach certain subject matter? 

2. Are part of a special program? 

3. Have identified special needs/ interests? 

4. Deal with certain types of children (age group or 
special problem) ? 

5. Need remedial help of certain kinds (selected as 
individuals or groups v7ho need help)? 

What should training be about? 

1. Interactive teaching skills only? 

2. Subject matter? 

3. Affective learning? 

4. Instructional skills needed by school staff? (For 
example, curriculum materials developmcn t , evaluation 
of students' learning; skills in leading discussion) 

5m All roles played by school staff? (This might in- 
clude dealing with parents, counselling students 
and long term planning of the school program) 



6. Could training ^bc Jmplanted '-rirhoul attention to 
curi'iculum dovelopjncnt , etc.? Is this question 
pa5:l.icularly pertinent if the Crninins* is in support 
o£ a different role for that staff moraber or for a 
ncvj type of school proj^ram? 



lit Should a Center function to promote educational renewal? 
At \sTiat docs local educational renev;al mean? 



1. In terms of definition (s)? 



2. Vlhat are the limitations of the concept? 
a* In terms of its scope? 

b# In terms of its strengths and vjeaknesses? 



B. Besides training, what would be included in local edu- 
cational renewal? 



1. Curriculum development /learning environr.^.ent develop- 
ment? 

2t Administration/organizational development? 

3. Research/problem clarification? 

4. Linking of local institutions? 

5. Development of instructional materials/programs? 

C. \^hat general role would the Teacher Center play if it v;ere 
involved in the items listed above (see B*)? 

1. Train teachers and trainees to participate in these 
operations? 

2, Share in the operations? 



ERIC 



3. Give advice nnd assistance about probJcrns and 
development? 



Should a Center function as a delivery system for the products 
of educational research and dcv^dopDcnt? 

A. \fliat is meant by "products?" 



Vlhat is to be included in educational R&D? 



C. Ifliat is meant by "delivery system?*' 

!• How is this delivery function related to: 

a. Dissemination? 

b. Diffusion? 

c. Knowledge utilization? 

2. Alternately, does a delivery system: 

a. Implant? 

Inform? 
Ci Modify/adapt? 

D. VJliat would be the role of Teacher Centers in applying a 
delivery system? 



!• How would a Teacher Center complement or replace other 
delivery systems of education R6D? 



a. Would the Teacher Center deliver only training 
materials? 

Would the Teacher Center deliver teacher education 
materials? 

Would the Teacher Center deliver other types 
of educational R&D materials? 



d. ' Would uaLcrlal.-- bo clelLvercd vnLh emphasis on 

areafj v/iLh a scarce supply of in:^,lor i aJ s? 

• 

e. V?ould the Teacher Center coordinate and foci.s 
the delivery of heretofore dispersed materials 
in a critical mass in order to achieve signifi- 
cant impact? 

2. Does "delivery system^* iniply that Teacher Centers 
would market the produc ts of educational R£<D? 

3. Should Teacher Centers be independent evaluators 
like C onsumers Report ? 

A. Should Teacher Centers be the friend of local districts, 
universities in selecting and using educational R&D? 

Wiat role should Teacher Centers play in: 

1, Helping regional labs, educational research groups, 
instructional personnel identify "consumer" needs? 
To what extent should Teacher Centers "interpret*" 
these needs? 



2. Preparing educational R&D products? 

3. Influencing the packaging/availability of these 
products? 

4. Reshaping the form/function of educational R&D efforts? 

5. Maintaining a reser\"oir of information on new educa- 
tional practices? 



THE stiilxti.tj: v;u AL):ii:;i.sTPuVri(;:; of iKACiir.R Ci:::TEi;S 
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THK sTRUCTUlu: A.uj ADiiii^iSTiijvno:; ov TEACHER ck:>:ti:!;s 



This section is concerned v/itrh the physical and orp.ani^a ti onal 
structure of Teacher Centers as veil as with their adr.iinistration . 
Issues concerning the financial aspects of administration are raised 
in the section on finance. 



1. \sliat is the nature of institutional structure? 



A. To v.'hat extent would the Teacher Center have a relatively 
separate identity as an institution as opposed to being 
thought of as a special set of relationships, linkages, 
or interfaces betV7oen existing institutions? 



1. VThat are the alternative special relationships, 
linkages , or interfaces to : 



3. Universities and colleges? 

b. Public scliools? 

c. The people and agencies in the community? 

d . Formal educational ins titut ions in the commu^ 
nity? (e.g. public libraries) 

e. Professional educational organizations? 

f. State departments of education? 

g. Regional labs and other R&D agencies? 

h. National agencies with established networks 
for disseminating educational R&D information 
and materials? 

i. Publishing and materials development companies? 

2. \n\at are the institutional responsibilities of the 
Teacher Center: the university, public schools? 



3. 



What is the relationship of the Teacher Center to 
the university and public schools in the community 
setting? 



4, 



How will Toachcr CcnUers obtain and maintain a 
position of pres;lJ.ge: 



With the university? 



b. 



V7ith the public school? 



c. 



With the teachers themselves? 



d. 



With the professional associations /unions ? 



e. 



With the comiunity? 



B. What are the alternative forir.s of legal status available 
for a Teacher Center? 



1, Would a Teacher Center have legal status and/or. 
autonomy even if it v;ere a member of an educational 
renewal netv7ork or complex? 

2, In what ways would any agreement between member 
institutions of a Teacher Center be in conflict 
with the "institutional sovereignty" of any mem- 
beir institution? 

3, Since many functions of m.ember institutions have 
some legal basis of support, would institutions 
be asked to cede those functions and support du- 
plicated by the Center? 

C. \fl"iat are the alternative forms of physical placement and 
structure available to a Teacher Center? 



1. To what extent v;ould a Teacher Center need or want 
to have its own building? 

2. \n\at facilities would be necessary or desirable to 
equip and operate such a building? 

3. Wliat facilities from other contexts (such as schools, 
university campuses, state education departments, and 
the community at large) could be identified that might 
be utilized by the Center, 



A. VJliat factorJi i.vvvld have to be considered in order to 
detcrr.iinc t}^e location of a Tcachei' Center, i.e., 
population density v.uthin a particular area; acces^ 
sibility of crxtical resources. 

5. Miat are the advantages and disadvantages of locating: 

a. On a college or university campus? 

b. In a school building? 

c. In a separate building within a city or region? 
II. ■ V.Tiat would be the nature of the administrative structure? 



A. How would jcint responsibility for the Teacher Center be 
established and maintained? 



1, UTiich individuals or groups are to be involved in 
the joint responsibili Ly for governing a Teacher 
Center? 



2. How would individuals or groups be selected? 



a • By V7hom? 

b. By what means? 



3. ^^at would be the criteria for selection of individ- 
uals or groups? 



a. Pressure for representation by the funding agency 
(ies)? 

b. Traditional involvement of a particular group 
to matters with which the Center is concerned? 

€• Needed professional competence of a particular 
group (trainers or facilitators)? 

d. Representation by the Center's clients? 

e. Representation by persons directly affected by 
the operations of the Teacher Center? 
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i. VJhat would be the critcrj.a for juc!;^^ing a 
group to be directly or si j;nif icantJy in- 
volved? 

ii. \J\\o should represent groups tliat are directly 
affected, i.e., sciiool cliildrcn, but ar<f 
unable to represent themselves? 

VJhat roles v;ould be necessary to facilitate successful 
governing or policy making? 



a. Vrnat vzould be the role definition for a leader 

or director; a decision-maker; a resource person? 

b. VJhat V70uld be the functional relationships or 
liaisons among the specified roles? 

c. What is role of giving ideas to a policy group? 
Is that an independent role? 

Hov: v;ould it determined who plays V7hich role? 

a. By whom? 

b. By what means? 



How would the role of the Teacher Center be deter- 
mined as it relates to other members of the complex 
or consortium, including who holds the grant(s)? 



a. Political power? 

b. "Natural" authority (the articulate or the 
credentialed ones) ? 

c. Designed interdependence? (e.g., specific roles 
assigned by the group that wrote the proposal) 



By what criteria can policy issues (which might re- 
quire community involvement) be separated from tech- 
nical issues? 

Is it imagined that cooperating groups would accept 
the distinction . . . and related decisions? 



Can l:lic notion of "ncuirnl [ground*' be juiplcincnlcd? 

1, , What is ineant by neutral ground? 

2. Where has it been success fulJ.y implemented? 

V/liat administrative procedures would be required of all 
Centers? 

1, Systematic planning of a certain type? 

2, Systematic information gathering and reporting — 
internally and externally? 

3, Systematic management, including discrepancy analysi 
A, PPBS or other budgeting systems? 



THK stai-ti:;g of 



THE STAFVIKG OF TKAOIER CENTERS 



This section is concerned with the selection, training, and utiliza- 
tion of the Teacher Center staff . 



I. VJhat should be the conposition of the Teacher Center staff? 

A. Having made some stipulations about tlie purposes and struc- 
tures of Centers, v:hat staff roles seem most plausible? 

1. What would the job descriptions for these roles look 
like? 



2. VJhat generic sets of competencies can be identified 
for these roles? 

3, To what extent v;ould the Center staff be considered 
trainers of trainers? 



Ii« Wliat should be the selection criteria for staff? 



1. To v;hat extent should emphasis be given to hiring 
persons from minority groups? 

2. To what extent should emphasis be given to hiring 
persons that are primarily practitioners; academi- 
cians? 



3. Who V70uld make the fiuil decision in the selection 
of Center staff? 



What would be the size and status of the Teacher Center 
staff? 



1. Is it anticipated that there would be a large or small 
central staff? 
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2* Should Ihc central staff be considered permanent, 
seini-permnncnt years) ovtir short-;tcrm? 

3. Should tlie central staff be full-time or part-time? 

4* What is the balance to be sou|r;ht betvjeen staff coming 
from universities or colleges,, schools, and the com- 
munity? 

5. Should tlie staff be considered "on-loan" or should 
it have its long term, primary identity v;ith the 
Center? 



6. VJhat would be the status of those not on the central 

staff of the Center, e.g., professors v/ho work closely 
with the central staff in the training of pre-service 
teachers in the school setting? 

a. Would they be considered to be a member of the 
Center's staff, even if they are paid by a uni- 
versity or school system? 

II. ^iJhat training is likely to be needed by the Center's staff? 

A. What form/format of training V70uld be most efficacious 
for the Center's staff? 

B. Would any attempt be made to credential the Center's staff? 

1. Would it be desirable that this be done, even if it 
isn't possible at the present time? 

2. What are plausible means by which this could be done? 

III. How can staff commitment to the purposes of the Teacher Center 
be maintained? 

A. What alternative commitments are likely to be a problem for 
staff from: 



1. Universities? 



2. School systems? 

Hovj can the rGv;ard system be arranocd so that tlie staff 
V70uld rcnain comnitted to the Center? 

!• \s^io would determine the nature of the reward system? 

2. Would revzards be given by the Teaclier Center itself 
or througii the university and school system? 
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TILE PROGR^M OF TEACHER CENTERS 



This section is concerned with the trciining iriodel(s) and naterinls 
that are used in a Teacher Center, the issues of credentials, the 
relationship of training to school operation and career ladders, and 
the prograiTi of local educational renewal. 



I. Wiat training models and materials would be used in the 
Teacher Center? 



A, Is there sufficient evidence about the relationship 
of teaching to learning to V7arrant a heavy emphasis 
in training in a Teacher Center? 

1, What additional research is called for? 



2. VJliat additional training technology is called for? 

3. How can the evidence about teaching and learning 
be meaningfully suiTmiari;i:ed for trainers in a 
Teacher Center? 



Row could clients trainees be helped to feel that 
thin evidence is important? 



B, Wliat training models would be used? 



1. Wiat types of training models are available (or 
should be created) ? 

2, To what extent would a Center be expected to use 
a variety of training models? 



3. Are these models sufficiently developed to be 
useful in the setting of a Teacher Center? 

A. Are these models conceptually adequate to the 
problems which Teacher Centers would address? 

\fliat would be the criteria for the selection of 
training models? 




6. Would there bo resources for dcvclopmeni of new 
models? 



7. Are there ueans of te-sLipj;;, evaluating, ^ nodifying, 
incorporating or conbining various models? 

8. Would there be resources for identifying and intro- 
ducing i.;odels from other areas? 

C. Hov7 useful are models of training/renewal taken from other 
fields? 



1. The teaching hospital? 

2. The county agricultural agent? 

D* How would training materials be developed and adapted? 

1. To what extent would training materials be developed 
locally at the Teacher Center Site? 

2. l^at are the irjplications, both locally and nationally 
of an extensive amount of development of training 
materials at local sites? 



3. Is it typical for local projects to modify protocol 
and/or training materials when these materials are 
used in local training projects? (Note: Modify might 
mean using only a part of the training package; re- 
versing the presentation order of the materials; in- 
tegrating the training materials V7ith local training 
materials; and using a new training setting or 
timetable.) 



4. Would it be desirable for projects to modify training 
materials? 



5. Is there an adequate theory for adapting training 
materials to local settings? (Note: The theory 
would have to be able to deal v/ith the issues men- 
tioned in 3 above, among others.) 
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What pcocedural cii f f iculti cs x>70uld kec]) Teacher 
Centers from ad.'iptLnj^. trainlnf, materials to local 
needs? 



7. Would Teacher Centers make extensive use of protocol 
and training materials developc^.d outside the local 
site? 



8, How could protocol and training be previev;ed by 

the local project before they are purchased/rented 
for use? 



How V70uld a needs assessinent take place? 

1. W^ose conception of one's need would be used? 

a. Needs of trainees as perceived by themselves? 

Enlightened needs of trainees (after educating theni) ? 

c. Needs of trainees as judged by others? 

d. How V70uld those needs be delineated, categorized, 
and priori tized? 

2. method of assessing needs v;ould be used? 

On what basis would training goals for teachers be established? 



1. Research about teaching/learning, human relationships and 
interactions , needs ? 



2. Task analysis or output analysis of current school 
operation? 

3, Judgment of experts about training needs of teachers? 



A, Analysis of desired school environments, schools, 
or teaching roles? 



5, Judgnic^nt of teachers tlic.Mselvi.s, especially in 
tarnis of daily classroom responsibilites ? 

6, Judgment of the community, especially parents? 

G. Would these training goals be thought of in terms of: 

1. Subjects teachers teach? 

2. Affective learning? 

3- Non-curricular interests and development of students? 

4* Type of children and/or learning styles? 

5. Types of learning sought in one by children? (e.g., 
concept attainment) 

6. Instructional processes? (e.g., diagnosis) 

7. Tasks of teachers? 

8. Molar or molecular specification levels? 

9. What blend of generalized vs. situation specific 
skills would be sought? 

H. In what ways would the program be individualized? 
1* By learning rates, styles? 

2. By learning goals? 

3. By individual school/district/regional programs 
or character is tics? 



I, In vhat ways would the program be personalized, i.e., 
tailored to the needs and interests of individuals? 



ILow can the training program gnin the acceptance of 
teachers ? 

1. How can initial acceptance be gained? 

2. How can teachers be cncouraj':ed in accepting com- 
munity persons as trainers (in appropriate situa- 
tions) ? 

3. Will teachers construe tlie purpose of the Teacher 
Center as indicating tiiat they are incompetent? 
How can this feeling be overcome? 

What pattern of incentives might be used? 

1. Certification? 

2. Salary increments? 

3. Credit toward an advanced degree? 

4. Negative incentives? 

In what setting will training be conducted? 
1« Laboratory setting only? 

2. Laboratory and school setting? 

3. School setting only? 

What are the implications of such a training program f( 

1. Facilities? 

2. Staff? 



3. Materials? 



^1. Access to Kids? 

5. A school Classroons? 

6. Length of ti'aining? 

7. Timing of training e.g., all at once, all 
prior to internship? 

How would staff be freed so as to obtain this training? 

1. Would it occur after the school day? 

2. Would substitute teachers be used to free up teachers? 

3. Would team teaching or other organizational procedures 
be able to free teachers during the school day? 

4. Would school be dismissed on certain days? 

5. Would teachers be trained during the sunirAer months? 

6. Would community acceptance be a major factor? 

7. Would teachers be freed on an individual or group 
basis? 

8. How would individuals or groups be selected? 

9. Would non-teaching personnel be freed for training 
as well? 

10. Would it be included as a part of the job? 
On what basis would school children be made available? 
1. How much time and when? 



2. V/luit renuneration , if any? 

3. \-Jhat protections vrill be built in to 
protect the child? 

II. What credentials would the Center be responsible for? 

A. l-Hiich credentials v7ould be issued? 

1. Entry to internship? 

2. Completion of prcservice training? 

3. Entry to teaching in the state or school system? 

4. Continuing as a teacher? 

5. Var;Lous "master teacher" and specialty teacher 
rol 23 such as team leader, evaluating specialist? 

6. Supervisory or trainer? 

7. Staff in other formal education institutions in 
community at entry or continuing level? 

B. On what basis would credentials be issued? 

1. A competency-based pattern? 

a. State requires only that a program be 
competency-based ? 

b. State specifies competence categories only? 

c. State specifies competence categories and how 
they must be met? 

2. inxat group or coalition should make certification 
decision about individual trainees? 
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3. Sliould ccrLif j c^it. i on bo loft to groups or coalitions 
otlier than the Toaciiar Center? 

a. To an independent certification board? 

b. To the universities? 

C. VJhat are the conpctencics which v,^ould have to be met for a 
given level of credentials (See A above)? 



Ill, How would training relate to teacher advancement and career 
ladders \;it]iin the school sy.ster.i? 



A, What are possible career ladders? 



B. How could training at the Teacher Center I'elate to 
these ladders? 



C. How could/siiould the Teacher Center relate to salary 
advancerjent/pronotion within the school district? 



IV, What is a local educational renev;al program? 



A. Miat would the specific prograniinatic focus 

be for the local educational renev;al effort? 



B. How could a Teacher Center help schools rethink 
their educational goals? 



1. Are there models for how the Teacher Center could 
help schools rethink their educational goals? 

2. UTiat would the ingredients for such a model be? 

3. Wliat materials are available to help Teacher Centers 
carry out this effort? 

4^ Are there good examples of the way (form, comprehensive- 
ness, and sophistication of statement) school goals 
and school programs might be described? 
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5. VJIicrc and lu/.; have art iculatC'd goals foi* scliools 

been transJaLuJ into meaningful and rcJevant guides 
to school practice? 

What is the best current thinking about strategies and 
means to organize a school or school system to bring 
about educational roneval? 

1. VJhat is tlie best thinking about inquiry/interpersonal 
processes for renev;al? V^iiat are the implications of 
this for Teacher Centers? 

2. What is the best thinking; about the politics of 
change in institutions coir.:.utted to the status quo? 

3- \^at methods are availabJe for necessary attitudinal 
and value change to lacilitate renev/al? 
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Till:: FINANCI1;G of TKACIIER CENTERS 



This section dcials V7ith the various ways that Teacher Centers could 
obtain and coordinate resources as v:cll as the projected costs of Teacher 
Centers. , 



I- How could current resources be redirected? 



A. VJhat public school resources might be redirected for use 
in a Teacher Center? 



1. What dinounts are bejng spent for inservice and re- 
training? 



2. What amounts are beinp spent for curriculum develop- 
men t ? 



3. \^at amounts for research and evaluation? 

4. \7hat amounts for organizational renewal? 



5. Which of these resources (questions 1-A above) might 
be redirected for use in a Teacher Center? 



6. l^ich of these resources (questions 1-4 above) might 
be made to serve a double purpose, i.e., used to sup- 
port t!ie Center while also serving their original 
purpose? 



l^at kinds of resource reorganization or school re- 
organizarion might free up resources (dollars as well 
as in kind contributions) for Teacher Centers and 
Educational Renewal Sites? 



8 . What is includ ed in cost ing of inservice? 



a. Instructor/consultant salaries for inservice 
classes/ workshops/ seminars? 
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b. Aclministra': ion/support salaries to operate the 
district inscrvice proj;ran? 

c. Materials acquisition and development? 

d. Equipment rental and purchase? 

e. Travel and per dien? 

£• Salaries for substitute teachers? 



B. What university resources might be redirected for use in 
a Teacher Center? 



1. What amounts arc being spent for student teaciier 
supervision? (university staff salaries only) 



2, What amounts are beinp, spent for methods courses and 
closely related teacher preparation courses? 

3. Wnat resources used to support research and evaluation, 
curriculum development, and training of public school 
and university staff could be shifted to the Teacher 
Center? 



4, Which resources discussed in 3_ might be made to serve 
a double purpose, i.e., used to support the Center 
while also serving their original purpose? 

C. What resources of the professional education associations 

and unions might be redirected for use in a Teacher Center? 

•1, Wiat amounts do these organizations spend for various 
types of inservice training? 

2. To what extent might these resources be shifted to 
a Teacher Center or compliment the Teacher Center's 
effort? 



Di What resources spent by teachers themselves could be re 
directed to the Teacher Center effort? 



1. VJhat amounts do teachers spend for p.raduate school 
tuition and other means of upgrading; themselves? 

2. VJhat percent of teachers in a school district mi^ht 
be taking such training in a given year? 

3. To what extent might these resources be shifted to 
a Teacher Center or compliment the Teacher Center *s 
effort? 



A. Many school districts reimburse teachers for graduate 
school study. To v;hat extent could this money be 
used to support a Teacher Center? 

What resources within state departments of education might 
be redirected to the Teacher Center effort? 

1, What amounts do state departments spend for teacher 
education and certification? 



2. What amounts do state departments spend for insei'vice 
teacher education? Are these funds specifically ear- 
marked for this purpose? 

3. \^at grants from the federal government provide funds 
that could be used for the various purposes cf the 
Teacher" Center? 



A. Wiat amounts do state departments sprnd for educa- 
tional planning? Could the statewide plans for 
Teacher Centers be financed out of this money? 

5. What increased amounts of dollars could state depart- 
ments expect to have (for all of the above) over the 
next five years? 

Summarizing from all the above, what are realistic projec- 
tions of resources available for Teacher Centers from: 



1. Redirected existing resources? 



2. Newly goncraLcd resources? 

3. Mutually benefitting rct^ourccs? 

G. Wiat are the prospects of state legislation to support 

the Teacher Centers? (Coni^iclcr 5^tate financial difficul- 
ties and opposition f roni education groups , teachers , 
schools , colleges , etc . ) 

Hov7 vjould the coordination of resources for Teacher Centers 
be handled? 



A. How vjould fcdera- money for Teaclier Centers be coordinated 
within a state? 



1, V?ould the funds be coordinated by the state depart- 
ment of education? a statev7ide coalition? 



2. V?ould the funds to granted directly to local sites? 

3. Would local grants go to school districts iiistead of 
universities or coalitions of institutions? 



4. \^at are the implications of various funding patterns 

a. For local proj ect operation? 

b. For statewide coordination? 

c. For U.S . office operations? 

d. For other Teacher Center-like operations in the 
state? (that aren't federally funded) 

B. How would finances be handled in regional or location 
Teacher Centers? 



1. Would federal funding go a given institution or a 
coalition of institutions? 



2, How v;ould local institutions invest in the Teacher 
Center? 



a. Informal a^;roonent to contribute? 

b. Formal agrcencnt to contribute? 

c. Shares purchased? 

C. K^iat state or local regulations would control t;.e way 
funds must be spent, e.g., federal funds to Ihc State 
of Oregon may not be used for out of state travel , with- 
out special approval fror.i Che state, evon if the federal 
money is carnarhed for this purpose? 

Ill* VTliat federal funds iriight be available for Teacher Centers? 

A. Wiat amount of discretionary funds are inmediatcly 
available (assuming political approval) for Teacher Cen- 
ters? V/Iiat amount of discretionary is projected to be 
available over the ner-it five years? 

B. From which federal programs \;ould this money come? 

C. What are the legal constraints on how this money can be 
spent? 

D. Wliat new federal legislation would be useful? 
£• What nev; federal legislation v;oulJ be possible? 

What dollar amounts might be provided by nev; legislation? 

G. \fliat guidelines should be used for funding and monitoring 
Teacher Centers? 



H. The U.S. Office typically seeks to fund local sites for 
a limited period of time (3-5 years) after which the 
project is to be supported by local funds or absorbed 
into the operations of local institutions. Over what 
time period Is it assumed that local Teacher Center 
sites would be funded? 



1. In the last 5-10 years, what reasons account for 
v/hy federal prograius have been cllsconflnucd at 
local sites? 

a« The project has been successful and has been 
absorbed by local institutions? 

b. The specific project has no^ been successful 
and is not refunded ? 

c. The federal project has ended? 

2. Is the assumption that few federal programs have 
terminated J ocal projects following the pattern 
given in H supported by the evidence? 

3. Is there a pattern in the type of federal program 
which local institutions have been willing to con- 
tinue once federal funding is discontinued? 

4. What type of federal programs have they been most 
unwilling to cont inue? 

5. Can any useful generalizations be made about these 
matters? 



6. Vlhat patterns are projected in these matters, i^e., 
is it reasonable to assume that local school dis- 
tricts will be unable to support any new federal 
program? (sizable local contribution, in dollars, 
or continuance of the program after federal funds 
are withdravm) 

What is the likelihood of permanent federal financing 
either for Teacher Centers directly or as block grants 
to the states? I^at are the implications of block grants 
for Teacher Centers? 



Is there any evidence that big cities will receive any 
more funds under the Teacher Center project than they 
did under the various B.E.P.D. progr.ims previously? 



VHiat arc the political conseriiiCMCOs if li.II.r.I). pro- 
grams concerning. Ii/nu! icnj^i^cd cliildrcn am construed 
to have conic to an end? 

If thc5^;e- B.E.P.D. prograirs haven't really cc:\\c to an 
end , yet Teacher Centers per se are to have those 
funds too, v?hat is the likely result: 

a. In terms of constraants on spending the money? 

b . In tenns of operational probl ems for the Center? 

c. In terms of truly serving various client groups? 

IV. VJhat are the anticipated costs of a Teacher Center? 

A. What are reasonable projected costs, over a five year 
period, for these major components of a Teacher Center: 

1. Inservice training of a specified type? 

2. Pre-service training and internships? 

3. The linking functions of Centers to bring about educa-- 
tional renewal? 

4. Curriculum library and development assistance? 
5* Research and evaluation? 

6. Administration, facilities, policy making? 

?• Technological and other support systems? 

B. What are the most expensive setting up costs? Maintenance 
costs? 



1. 



2. 



V. What is the discrepancy between the current resources available 
(both federal and local resources) and the projected costs for 
Teacher Centers? 



Wliat is the nature of tlie discrepancy for each o£ the major 
thrusts of tlic Tcactlier Center? 



B, Vmat are the inplications of these discrepancies for the 

planning of Teacher Centers at the national or state levels? 

1, Fund fev/er sites? 

2, Fund fever functions? 
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Till: GE:n:PAiJZABiLiTV of Ti:AC]!rR centers 



This section deals V7ith issues concerning; the varinbility in Teaclier 
Centers across states and the diffusion process by v»hich Teacher Centers 
influence educational practice both locally aiid nationally. It also deals 
with the network of Centers that ni^.;ht be established in a state or re- 
gion. Stated differently, tiiis section is concerned about the extent to 
whicli Teacher Center v;ill look the sane and the extent to which achieve- 
ments of Teaciier Centers can be generalized to other contexts. 



I. What V70uld be the sources of variability betv/een Teacher Cen- 
ters? 



A. VJhat variables v;ould be- within the project? 
1, Function variables? 



2. Structural and administrative variables? 



3. Staffing variables? 

4. Program variables? 



5. Financial resource variables? 



B, V/hat would be the local context variables? 

(e.g., nature of local school district, type of minority 
population being served) 

C. To what extent V70uld variation between Teacher Centers 
be by design? 



1. What are the most important variations to study? 

2, Which group might coordinate this experiment? 

"D. Are there any nece ssary features of either Teacher Centers 
or Educational Renewal Sites? 
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1. Are these process features? 



2. Are these focus or structural features? 



3. Are these features to be thoupht of as hieh'^.y likely, 
highly desirable or absolutely necessary? 

A. Are these features necessary because of: 

a. The intellectual intej:^rity of the concepts? 

b. The federal guidelines for funding? 

vjhat extent v/ould Teacher* Centers v/ithin a state or region 
organized into horizontal or vertical netvzorks? 

\\^hat horizontal differentiation of Teacher Centers is 
possible? • 

How V70uld the Centers comnunicate and/or share resources? 



VJould a Teacher Center be associated with a specific 
mutually exclusive geographic region? 

What would the purposes be of vertically differentiated 
Centers? 



1. Policy coordination? 

2. Training of trainers? 

3. Research and evaluation? 

4 . Materials and information coordination? 

5. Technological support? 

How v/ould such networks of Centers be: 



1. Structured nnd adnini ?;torud? 



2. Staffed? 



3. Finnnccd? 



F. What are existing; or hypothetical models for hov? this 
nctv;ork nipjit operate? 



G . \Chat are the advantaf;es and d isadv.inta^rGs of networks of 
Centers? 



II. VJhat types of netv:orks seem best suited for v;hnt types 
of conditions? 

I. What role could/sliould a state department of education 
play in tliis netv;ork? 

1. A large university? 

2. An educational R&D center? 



III. What national networks of Centers or support systems are 
needed? 



A. What roles might network or support system have? 

B. How should existing national systems be related to local 
or state Teacher Centers? 



C. Could a resource base other than federal funding be 

established for a national system(s)? What might such 
netx^orks cost? 



D. How might such national networks or systems be managed? 

E. What are the dangers or potential unintended outcomes 
Q of such a national network or system? 
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IV. 



llov; would the achiovoment of Teacher Centers be disscTiinatcd? 



A. VJhat are the types of achiever.cnts that nir,lit bo dissemi- 
nated? 



1. Trained pei-sonnel? 

2. Training prof^rans and pi'ocedures? 

3 . Training materials , ^.oal statenonts , and assessment 
instruments? 



4. Curriculum materials and or?;anizational structures 
for schools? 



5t Processes or linkages for conducting training and 
educational renev:al? 



6. Research in various of these achievements? 



B. What groups v;ould have responsibility for diffusion at the 
national level? local level? 



C. What are the critical assumptions about how change does/ 
should take place in schools? VJhat are the critical as- 
sumptions about how chance can have spin off to other 
schools? to universities? 

( Note ; Assumptions mir,ht deal with: timing, resistances, 
mechanisms, target groups, chanp^es to be delivered.) 

Dt How valid are these assumptions? Assuming our assumptions 

are inadequate, what is a more adequate theory of educational 
change and renewal? 

E. V?hat are criteria for making dissemination successful? 
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1. The information has been given out? 



2. The chan?,c. has beon considered by others? 

3. The chanoe has been ^-adopted or adapted by others? 



THE VIABILITY OF TliACllER CEI^IKJlS 



This section deals v/ith the evaliation of aspocts of Teacher Centers 
and v;ith issues oT accountability. It deals with resistances anticipated 
(its initial viability) as v;ell as prospects for renewing the purposes 
and structure of Tcacliers Centers over time. 



I. How will aspects of Teacher Centers be evaluated? 
A. Hov could formative evaluation be used? 



— ^ 1. V/liat are useful models of formative evaluation? 



B. In what ways could summative evaluation be used? 

1. Training materials, training models and training 
procedures? 

2. Outputs? 

a. At whivh of Turner's criterion levels? 

b. In terms of impact on school system or 
university? 

C. Will third party evaluation be required? 

D. l^at national level evaluation could/shouJd be undertaken? 

1, Ifliat evaluation is deemed to be absolutely necessary? 

2. Vhat evaluation is desirable given moderate resources? 
3.. In terms of conducting the evaluation: 

a. For what purpose? 

b. By v/hom? 

c. When? How often? 

d. How? 

E. How will the Teacher Center obtain, store and retrieve data? 
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II. In whnL wayj^.? sliould a Teaclicr Center be accountable? 

A, VTliat arc possible con ce])tions /models of accountability 
for Teacher Centers? 

1, VTliat arc the advantages and disadvantages of each? 
2* For what should the Teacher Center be accountable? 

3. To whom should the Teacher Center be accountable? 

4. Vlhat accountability do other groups have to the Teacher 
Center? How will this be assessed and controlled? 

B, VJIiat conditions, within the Teaclier Center, are critical 
contingencies f or accountability? 

C, How will accountability be assessed and administered? 

1. Will "strict" accountability be practiced from the 
beginning or will a Center ease into it? 

III. \^at resistances could a Teacher Center encounter? 

A. From various groups: 
!♦ UnivQ.rsities? 

2. Public schooT.^7 

3. Teacher groups? 

1 

*4. Community? 

5. State departments? 

B, Wiat are useful strategies for overcoming these resistances? 



IV, How can Tc\'ichcr Ccnicrs be rencwtul over t1i:>o? 



A. VJlmt is the cvidcucr! Lliat: Lhc! concoptiuil intc'^^riLy of the 
Teaclier Center vi J l/v;ij ] not disint.cgrLite over time? 

!• At the national level? 



2, At local projects? 

B. llov; v:ill new ideas from the field (either conceptions of 
Teacher Centers or exeriiplary practice) be studied and 
disseminate d? 



C. How will national level thinking be continued? 

1. J3 a strategy for coordinating the research and 
development of Teacher Centers? VTliat? By whom? 

2c Is "a nationally coordinated training program and 
technical assistance program needed? (for local 
project staff) 

a. About what? 

b, \>nien? 

i ' Before funding? 

ii Before beginning of the grant? 

iii During the grant? 

iv Afte/the grant? (i»e., helping them com- 
plete the changeover o local funding) 

Coordinated by whom? 

national study groups needed? 

a. What issues should they pursue? 

b, . What other activities should they undertake? 
4. How should communication be handled? 

D. Should it be. assumed that Teacher Centers will be viable for 
a set period of time and then reconsidered or phased out? 



c. 

3. Are 
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1, V/haL is tlie prudicled life lime of llie CciUcr: 

a. Pro/';rani? 

b. SLrucLure? 
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